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Helping youth with disabilities successfully negotiate the
transition from school to work and community life requires
innovative, effective, and enduring partnerships among a va-
riety of key stakeholders. The vocational rehabilitation sys-
tem is identified consistently as a fundamental partner in any
collaborative transition effort because of its ability to help
youth develop vocational skills, obtain employment, and ad-
vance the opportunity to live independently. Systematic ef-
forts must be undertaken to address the barriers that histor-
ically have prevented school and VR staff from working to-
gether effectively on behalf of youth with disabilities and
their families. The Youth Transition Program is a nationally
recognized school to work transition model that has been op-
erated collaboratively by schools and vocational rehabilita-
tion agencies in communities throughout Oregon for the past
nine years. The authors provide an overview of the pattern
of services provided to youth in the program. Employment
outcomes achieved by youth are also provided.
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1. Introduction

The 1997 Amendments to the Individuals with Dis-
abilities Education Act (IDEA; P.L. 105-17) clarify and
emphasize that the purpose of a free appropriate pub-
lic education is to prepare students for post-school em-
ployment and independent living. This continuing fo-
cus in IDEA on post-school employment and indepen-
dent living outcomes is driven in part by the numerous
studies conducted during the decades of the 1980’s doc-
umenting that compared to youth in the general popula-
tion youth with disabilities are more likely to (a) drop-
out of school (b) be unemployed or underemployed, (c)
be unengaged in positive work or continuing education
schooling activities, and (d) get into trouble with law
(e.g., [10,11]).

Recent national data suggest that outcomes for youth
with disabilities remain very discouraging. The per-
centage of youth graduating with a high school diploma
has remained constant at 30% over the past 10 years.
Fifty-one percent (51%) of all youth with disabilities
exiting during the 1994/95 school year reportedly re-
quired alternative education services to complete their
basic education, and 80% reportedly required further
case management to achieve their employment, con-
tinuing education, and independent living goals [8].
Within the first 5 years of leaving school, youth with
disabilities remained far behind youth in the general
population with regard to rates of competitive employ-
ment (46% versus 67%, respectively), participation in
post-secondary education (27% versus 68%, respec-
tively), and residential independence (37% versus 60%,
respectively) [4]. The problems youth with disabili-
ties experience in achieving a successful transition to
the community are exacerbated if they reside in a rural
community [7].

Helping youth with disabilities successfully negoti-
ate the transition from school to work and community
life requires innovative, effective, and enduring part-
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nerships among a variety of key stakeholders, includ-
ing schools, employers, parents, youth, and representa-
tives from adult agencies in the community. The Voca-
tional Rehabilitation (VR) system has been identified
as a fundamental partner in any collaborative transition
effort since the beginning of the federal transition im-
provement initiative because of its ability to help youth
develop vocational skills, obtain employment, and ad-
vance the opportunity to live independently (e.g., [12,
13]). Vocational rehabilitation agencies have been
able to provide services to youth with disabilities for
more than 50 years, since the passage of the Barden-
LaFollette Amendments of 1943 (P.L. 78-113). The
need for state and local education and vocational re-
habilitation agencies to collaborate in their support of
transition-aged youth was recognized and emphasized
in the parallel transition-related language and mandates
contained in the Individuals with Disabilities Educa-
tion Act of 1990 (P.L. 101-476) and the Rehabilitation
Act Amendments of 1992 (P.L. 102-569).

Of course, legislative mandates do not translate into
new, improved, or better coordinated services automat-
ically. Nationally, collaboration between schools and
VR agencies is far from commonplace [9], and is lim-
ited largely to the basic referral of students to VR [14].
The two general barriers to school and VR collabora-
tion cited most often include: (a) poor or inaccurate
perceptions of vocational rehabilitation by school staff,
youth, and parents, and of schools and youth in tran-
sition by VR staff; and (b) nonexistent or ineffective
procedures to structure collaboration by school and VR
staff across the referral, eligibility determination, plan-
ning, and service delivery process [1–3,9,14]. Devel-
oping effective school and VR collaborations appear
especially problematic for youth with cognitive disabil-
ities (i.e., youth identified by schools as having a learn-
ing disability or an emotional disability) and for youth
who reside in rural communities [2,3,9,14].

Systematic efforts must be undertaken to address the
barriers that historically have prevented school and VR
staff from working together effectively on behalf of
youth with disabilities and their families. The purpose
of this article is to describe our efforts to address these
issues through a collaborative school-to-work transi-
tion model called the Youth Transition Program (YTP).
Since its beginning, the YTP has been a collabora-
tion between the Oregon Vocational Rehabilitation Di-
vision, the Oregon Department of Education, the Uni-
versity of Oregon, and local schools in communities
throughout the state. The program began modestly in
1989 as a pilot effort in seven school districts, funded

through a combination of seed funds from the state leg-
islature and a federal grant. As of 1998, the YTP op-
erates as an ongoing service delivery program in 75%
of all high schools across the state, funded through a
combination of recurring local school district and state
VR funds. The sites in which the YTP operates rep-
resent the diversity of rural and non-rural communities
across Oregon.

The effectiveness and impact of the YTP has been as-
sessed through two external evaluations conducted un-
der the auspices of the U.S. Department of Education.
These evaluations included on-site visits to local YTP
sites, interviews with key stakeholders, and review of
program data on program services and results including
the methodological procedures used to collect and an-
alyze findings. As a function of these evaluations, the
YTP was recognized in 1994 as an exemplary school-
to-work transition model, and, in 1995, was validated
as an “educational program that works,” and listed in
the national registry of such programs within the Of-
fice of Educational Research and Improvement, U.S.
Department of Education. In the remainder of this pa-
per we will describe the pattern of school and VR ser-
vices provided to youth, and summarize findings that
illustrate the impact of the program upon the transition
outcomes of youth with disabilities.

2. Youth transition program pattern of services

The support needs of youth with disabilities who are
in transition from school to the community are many
and complex. The YTP was established to respond to
this need for a comprehensive pattern of services to
improve the secondary and post-secondary outcomes
of youth with disabilities. The YTP provides services
to students with disabilities beginning while they are
still in school and continuing during the early transi-
tion years. At the local level, services are provided
jointly by school and VR staff. Funding for the YTP
reflects the collaborative nature of the project. Partic-
ipating school districts support the salary and fringe
benefits of the teacher who has been reassigned to co-
ordinate the YTP. The actual provision of services is
supported by the Oregon Vocational Rehabilitation Di-
vision through the awarding of contracts to local school
districts. At the state level, the YTP is co-managed
by the Oregon Vocational Rehabilitation Division, the
Oregon Department of Education, and the University
of Oregon. The University of Oregon also is respon-
sible for materials development, training and technical
assistance provided to local YTP sites, and program
evaluation activities.
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Table 1
Demographic characteristics of YTP students at program entry

Demographic characteristic N (1,511) Percent

Gender
Male 949 63%
Female 562 37%

Age at Entry
� 16 years 144 10%
17 to 18 years 1,006 67%
19 to 20 years 329 22%
� 21 years 32 2%

Mean age at program entry 18 years

Ethnicity
Caucasian 1,335 88%
Hispanic 67 4%
African-American 34 3%
Asian/Pacific Islander 44 3%
Native American 31 2%

Primary disability
Specific learning disability 937 62%
Mental retardation 151 10%
Serious emotional disturbance 136 9%
Other health impairment 88 6%
Speech/Language impairment 60 4%
Hearing impairment 45 3%
Orthopedic impairment 46 3%
Traumatic brain injury 24 2%
Autistic 18 1%
Visual impairment 6 0%

Total number of students with secondary disabilities 450 30%

2.1. Students served by the YTP

The YTP serves youth with disabilities who re-
quire additional support – beyond the services avail-
able through a district’s general education, special ed-
ucation, and school-to-work programs – to achieve
their post-school employment and continuing edu-
cation goals. YTP youth are representative of all
secondary-aged youth with disabilities nationally with
respect to gender and primary handicapping condi-
tion [4], but youth participating in the YTP typically
enter the program experiencing poor academic, social,
and independent living skills, limited or negative job
experiences, and various other obstacles (e.g., at risk
of dropping out of school, parenting responsibilities,
unstable living situation) that can limit life’s opportu-
nities. The demographic characteristics of YTP youth
are summarized in Table 1, and the barriers YTP youth
experience at program entry are summarized in Table 2.

Because the YTP is funded jointly by local schools
and VR, all students served by the program must also
become eligible for vocational rehabilitation services.
The YTP targets youth with disabilities who are able
to become competitively employed without long-term

Table 2
Transition barriers experienced by YTP students at program entry

Type and number of barriers N (1,511) Percent

School-related barriers
Identified as at risk of dropping out 470 31%
History of absenteeism/suspension 321 21%
High school dropout 40 3%

Skill-related barriers
No prior job experience 716 48%
Unable to maintain jobs 381 25%
Independent living instruction needs 556 37%
Personal-social instruction needs 524 35%

Family/personal barriers
No means of transportation 742 49%
Unstable/difficult living situation 623 41%
Prior arrest/time in jail 77 5%
Substance abuse 65 4%
Pregnant/parenting responsibilities 50 3%

Number of barriers
No barriers 40 3%
1 to 2 barriers 632 42%
3 to 4 barriers 569 38%
5 or more barriers 258 18%

Mean number of barriers per student 3 barriers

support, providing a complement to the state’s sup-
ported employment services system. Across the nine
years the YTP has operated, 90% of all YTP youth have
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been certified by vocational rehabilitation counselors
as having a significant disability – defined consistent
with federal guidelines as an impairment that seriously
limits one or more functional capacities, and that re-
quires multiple vocational rehabilitation services over
an extended period of time.

2.2. Local and state staff activities

In each participating school district, YTP services
are provided by a team consisting of a school teacher
who serves as a “Teacher/Coordinator,” one or more
Transition Specialists, and a VR Counselor from the
local Vocational Rehabilitation field office. In gen-
eral, responsibilities of the Teacher/Coordinator and the
Transition Specialist(s) include: (a) recruiting students
for the program, (b) assessing students for eligibility
along with the local VR counselor, (c) developing Indi-
vidual Educational Plans for participating students that
are coordinated with Individualized Plans for Employ-
ment (formerly called Individualized Written Rehabil-
itation Plans), (d) teaching the competencies targeted
for participating students, and (e) developing job sites
and supervising students on those job sites. Responsi-
bilities of the local VR Counselor include: (a) estab-
lishing student eligibility for the program, (b) develop-
ing Individualized Plans for Employment for partici-
pating students, (c) providing or purchasing additional
support services that cannot be provided by the school,
and (d) placing graduating students in jobs and post-
secondary training. A key feature of the program is
the close collaboration between school and VR staff to
plan and implement these services.

The collaborative activities of local staff are sup-
ported by an equally important collaboration at the state
level by staff from the Oregon Vocational Rehabilita-
tion Division, the Oregon Department of Education,
and the University of Oregon. The state co-managers
from education and rehabilitation are responsible for
(a) identifying barriers within their respective agencies
that may impede local transition service delivery, (b)
ensuring that YTP services are consistent with and con-
nected to larger education and employment reform ef-
forts occurring within their agencies, and (c) partici-
pating in the training and technical assistance to lo-
cal sites as appropriate. Staff from the University of
Oregon are responsible for (a) developing procedures
and materials to support the program, and helping lo-
cal staff adapt these procedures and materials to reflect
their local communities as needed; (b) developing and
conducting statewide and regional workshops for local

school and VR staff on a variety of topics related to the
YTP (e.g., VR eligibility procedures, student-directed
transition planning, job development); (c) providing
on-site technical assistance to help local staff develop
YTP services, troubleshoot implementation issues, and
integrate the YTP into their district’s larger educational
services; and (d) evaluating the effectiveness and im-
pact of the program, and helping state and local staff
use evaluation information for policy and program im-
provement decisions.

2.3. Pattern of services

Students typically enter the YTP during their last
year of high school, and continue for the first 1 to 3
years out of school depending on individual needs. The
average length of time in the program is 18 months.
Services are individualized based on abilities, needs,
and preferences but all students participate in the fol-
lowing general activities:

Screening and referral to VR.As a team, school and
VR staff review information and make initial decisions
about which students most need the additional support
services available through the YTP in order to achieve
their post-school goals. Potential students and their
parents are given verbal and written information about
the YTP and about VR so they can make more in-
formed choices about their desire to participate. Stu-
dents who express interest in participation then begin
the process of becoming eligible for Vocational Reha-
bilitation services. YTP staff use procedures to collect
existing information (e.g., school records, vocational
and transition assessments, work history), gather new
information together with students and parents (e.g.,
functional strengths and barriers in a variety of transi-
tion domains), and then summarize this information in
ways that facilitate collaborative decision-making by
school and VR staff regarding eligibility determination.

Transition planning. As students are being deter-
mined eligible for VR services, YTP staff also assist
them in gathering the additional information they will
need to develop transition plans that are coordinated
across school and VR agencies. This process includes
helping youth explore their hopes and dreams for the
future. Some youth have a relatively clear idea of what
they would like to do, and, for these youth, planning be-
comes a process of helping them translate their dreams
into action plans, and identify the experiences and re-
sources to implement their plans. Many youth, how-
ever, have only a vague image of the future. For these
youth, planning often involves a “person-centered” ap-
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proach in which key individuals come together to help
a young person identify his/her abilities, strengths,
and personal qualities, and connect these strengths and
qualities to a positive vision of the future. An outcome
of these person-centered planning sessions is a coordi-
nated set of goals, objectives, and needed resources that
are placed into education and rehabilitation planning
documents.

Educational support and instruction.Students in the
YTP receive instruction in a variety of settings. All
youth in the YTP are encouraged to obtain an appropri-
ate secondary completion document (e.g., high school
diploma, GED), and YTP staff work closely with stu-
dents and with staff in secondary, alternative, and post-
secondary education settings to identify and deliver
needed resources, accommodations, and educational
supports. Students in the YTP also receive instruction
in transition-related areas such as functional academics
(e.g., establishing checking/credit accounts, managing
money, paying bills), vocational skills (e.g., career ex-
ploration, job seeking and job keeping skills), per-
sonal/social skills (e.g., problem solving, anger man-
agement), and independent living skills (e.g., house-
hold management, accessing community leisure op-
portunities). YTP staff in local sites have developed
a variety of options for delivering this instruction, in-
cluding: specially-designed classes offered in high
school and community college settings, job clubs, peer-
support groups, mentoring programs, and student-run
businesses.

Employment services.A primary goal of the YTP
is to assist students to obtain a range of paid employ-
ment opportunities while they are still in high school
in order to help them explore various occupations and
work environments, develop greater career awareness
and workplace competencies, and earn enough money
to help support themselves or their families. This goal
reflects the dual realities of many YTP youth. First,
many youth enter the program with limited or negative
job experiences and therefore have only a limited un-
derstanding of themselves (i.e., their career interests,
abilities, and values) and the world of work – knowl-
edge that is essential for effective career planning and
development. Second, many youth enter the program
needing to earn an income either because they are par-
tially responsible for supporting their families or be-
cause their living situations require that they support
themselves (e.g., they are homeless or in an unstable
living situation). YTP staff in local communities have
used a variety of approaches, in addition to more tra-
ditional individual job placement activities, to assist

youth in the employment development process, includ-
ing establishing: (a) mentorship programs to pair youth
with adult role models in the community, (b) peer sup-
port groups such as job clubs that are run by youth,
(c) school-business partnerships to create specific links
with a company in the community (e.g., on-site classes
in a business), (d) school-based enterprises and student-
run businesses to provide meaningful paid work experi-
ences through school environments (e.g., espresso cof-
fee carts), and (e) student-employee leasing programs
(e.g., creating a temporary employment agency within
the school district) to provide youth with a short-term
paid employment opportunities.

Support services.YTP school and VR staff provide
case management and intensive one-on-one support to
address individualized transition needs. As needed,
VR counselors provide students with specialized cloth-
ing, equipment, or tools to assist them in succeeding in
a job placement or post-secondary program. Support
services can also include, depending upon the needs of
individual youth, assistance to (a) find a stable place to
live, (b) follow through on mental health or substance
abuse treatment plans, (c) appear in court in response
to legal problems, or (d) maintain terms of parole or
probation. A relatively common support service that
YTP staff provide involves helping youth secure a sta-
ble means of transportation. For youth who live in com-
munities with accessible public transportation this may
involve purchasing bus passes and teaching youth how
to use public transportation. For other youth, securing
a stable means of transportation has included a support
plan in which (a) the VR counselor purchases special-
ized driver education; (b) the school staff provide indi-
vidualized instruction to pass the written driver’s test,
or help the youth document the need for a verbal test
as an accommodation; and (c) the youth commits to a
savings plan to pay for a vehicle and insurance.

Post-program placement.As students get ready to
leave the program, they receive assistance from YTP
staff to secure a stable post-program placement. In
most cases, students transition directly into competitive
employment. Some students enter a post-secondary
training program. Others choose to participate in a
combination of work and continuing education activi-
ties designed to meet their transition goals. Typically,
students formally exit the program once they are sta-
blilized in their employment and/or continuing educa-
tion placement. Usually, program exit also coincides
with traditional VR file closure – 90 days following
employment in a planned field of employment.

Follow-up services.All young adults with disabil-
ities who have been served through the YTP receive
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follow-up services. These services begin after students
exit the program and continue for two years. Follow-
up services include: (1) regularly scheduled contacts
between YTP staff and clients – formal contacts occur
every six months – to document the progress and the
issues/problems experienced by clients during transi-
tion years, and (2) the provision of support services as
requested by youth. Follow-up services are designed
to provide a safety net for students as they negotiate
the complex realities of living and working in the com-
munity. While all contacted youth are given the oppor-
tunity to receive assistance during the first two years
after leaving the program, only about a third (35%) ac-
tually need or request assistance. Table 3 provides ex-
amples of the types of follow-up services requested by
youth in the five transition areas in which information
is collected.

3. Youth transition program outcomes

The effectiveness and impact of the YTP has been
examined through “internal” evaluation studies con-
ducted by the University of Oregon, and “external”
evaluations conducted under the auspices of the U.S.
Department of Education [5,6].

The evaluation data for these studies have come
from two general sources. First, the University of
Oregon maintains a quantitative data base on students
served through the YTP. Data are collected through lo-
cal school and VR staff that document (a) the char-
acteristics and barriers of students served by the pro-
gram; (b) the employment, education, and other transi-
tion services students receive while in the program; (c)
the employment, education, and other transition goals
students accomplish through the program; (d) students’
employment and continuing education status, and re-
maining transition needs, at the time of program exit;
and (e) students’ employment and continuing education
status, need for follow-up support, and follow-up ser-
vices requested and received at six-month intervals dur-
ing the first two years after students leave the program.
Data collection occurs through standardized forms that
are connected to the delivery of services. Evaluation
staff from the University of Oregon work closely with
local YTP staff to provide training on completing data
forms, and monitor data collection activities to ensure
the accuracy of data within sites and consistency of
efforts across sites.

Second, a number of specific studies have been con-
ducted over time, including: (a) studies using existing

state education, rehabilitation, and employment data
bases to examine the outcomes of YTP youth relative
to those of matched samples of non-YTP youth, (b)
statewide surveys of YTP sites using questionnaire and
interview approaches to examine program and system
changes occurring in local school and VR agencies, and
(c) case studies of local communities and individual
students to understand in greater depth the impact of
the YTP upon participating schools and youth, and the
factors that facilitate or impede success.

3.1. Summary of previous comparison studies

Early in the program’s development, we conducted
comparison studies to determine if the services and
outcomes experienced by YTP youth were superior to
those experienced by youth who did not participate in
the program. To evaluate this, we compared outcomes
for YTP youth to the outcomes of two comparison
groups: (a) a statewide sample of school leavers with
disabilities, and (b) a statewide sample of non-YTP VR
youth.

School leavers with disabilities in Oregon.We com-
pared employment outcomes for YTP students to a
statewide sample of school leavers with disabilities who
left Oregon’s high schools during the 1989–90 school
year in order to determine whether YTP participants
experienced better post-school employment outcomes
than their peers with disabilities who did not partici-
pate in the YTP. Employment data for the sample of
non-YTP students came from a larger follow-along
study conducted by the University of Oregon. This
study, which included a 20% stratified random sample
of all students with disabilities statewide, examined the
school services and post-school outcomes achieved by
students with disabilities in Oregon. Both the Oregon
Follow-Along sample and the YTP sample were geo-
graphically representative of the state of Oregon. In
order to compare employment outcomes for the YTP
and Oregon school-leaver samples, we selected YTP
students who left the program during the same time-
frame (n = 75) as the Oregon school-leaver sample
(n = 276). Employment data common to both samples
were then identified and analyzed in a manner to allow
the comparison of outcomes during the first year after
leaving school.

When we examined the demographic characteristics
of these two samples we found them to be very simi-
lar to one another with regard to gender, age, and pri-
mary disability. When we examined employment out-
comes for students’ highest paying jobs (employment
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Table 3
Examples of follow-up services provided to YTP students

Employment services
– Share job leads and referrals, assistance with job search
– Troubleshoot problems on the job
– Referral to another agency for support such as the Employment Division
– Provide job training on a specific skill
– Assist with a job change or promotion
– Provide social support or referral to a job club

Continuing education services
– Provide guidance about continuing education options
– Referral to a specific training program or class
– Provide assistance with application or financial aid
– Tutoring on a specific subject
– Support to obtain a completion document

Financial and independent living services
– Assistance with budgeting or financial planning
– Referral to an agency for specific instruction in independent living skills
– Assistance finding affordable housing

Personal/family support services
– General support or counseling
– Assistance resolving problems with living situation (e.g., roommates/partner)
– Referral to an agency for a specific service (e.g., family planning)

Medical support services
– Referral to a doctor or dentist
– General support or information

data was available only for highest paying job in the
Oregon follow-along study), we found that YTP stu-
dents were more likely than non-YTP students to: (a)
earn higher average hourly wages than students in the
Oregon disability sample ($5.69/hour vs. $5.31/hour,
respectively), (b) earn higher average weekly wages
($181/week vs. $157/week, respectively), and (c) still
be in their highest paying jobs (70% vs. 56%, respec-
tively). The minimum wage in Oregon at the time these
data were collected was $4.75 per hour. YTP youth
also were less likely to have lost their job due to quit-
ting, being laid off, or getting fired (27% vs. 40%,
respectively). All findings were statistically significant
at conventional levels or higher (p < .05).

Vocational rehabilitation clients in Oregon.We also
compared YTP clients to a sample of other Oregon
VR clients with similar ages and types and severity of
disabilities to help us to determine whether YTP pro-
cedures contributed to more effective collaboration by
school and VR staff, and better services for youth in
transition. Since both YTP and non-YTP clients would
have access to the same basic services through the VR
system, participation in the YTP would be the only ma-
jor difference between these two groups in the services
they received. To insure comparability of the informa-
tion, data on both samples were obtained from the client
information system maintained by the Oregon Voca-
tional Rehabilitation Division. For both samples, in-

formation was collected on all appropriate clients who
applied for VR services during fiscal years 1990 and
1991. The total sample size for the YTP/VR clients
was 330, and the total sample size for the non-YTP/VR
clients was 1,439.

When we examined the demographic characteristics
of these two samples we found no significant differ-
ences between them with regard to gender and age.
There were significant differences with regard to pri-
mary disability. Compared to the non-YTP sample, the
YTP sample included more clients with cognitive or
psychiatric disabilities (46% vs. 62%, respectively),
and fewer clients with physical or sensory disabilities
(27% vs. 10%, respectively). There were no differ-
ences between the two samples on the percentage of
clients certified as having a significant disability (88%
of YTP clients were certified as having a significant
disability vs. 85% of non-YTP clients). When we
compared YTP/VR clients to non-YTP/VR clients we
found that YTP clients were more likely to (a) be de-
termined eligible for rehabilitation services and have
a plan developed (80% vs. 51%, respectively), and
(b) earn higher weekly wages at closure ($177/week
vs. $143/week, respectively). All findings were sta-
tistically significant at conventional levels or higher
(p < .05).

In order to examine the stability of these findings,
we repeated this study for all appropriate YTP and non-
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Table 4
Long-term engagement and employment rates for YTP students

Program Months after leaving program
Status at point of contact Exit 6 12 18 24

(N = 954) (N = 547) (N = 373) (N = 249) (N = 166)

Engaged in work and/or school 77% 79% 77% 76% 78%
Total paid employment 62% 69% 67% 68% 69%
Full-time employment (� 35 hours/week) 34% 39% 44% 42% 41%
Part-time employment (� 34 hours/week) 28% 30% 23% 26% 28%
Not engaged in work and/or school 23% 21% 23% 24% 22%

YTP clients who applied for vocational rehabilitation
services during calendar years 1994 and 1995 (YTP
= 688; non-YTP = 2,110). We again used the client
information system maintained by the Oregon Voca-
tional Rehabilitation Division, and we followed similar
procedures to establish comparability of the two sam-
ples. Our findings in this second study were virtually
identical to those found earlier with regard both to the
demographic differences (primary disability) and simi-
larities (age, gender, severity of disability) between the
two samples, and to the advantages YTP clients expe-
rienced relative to non-YTP clients. YTP clients were
more likely than non-YTP clients to be determined el-
igible and have a plan developed (76% vs. 56%, re-
spectively), and to earn higher average weekly wages
at closure ($186/week vs. $162/week, respectively).

3.2. Long-term employment outcomes

The comparison studies summarized above were use-
ful in helping us examine the immediate benefits of the
YTP for participating youth. We also were interested,
however, in the long-term benefits of the YTP pattern
of services for the employment outcomes experienced
by participating youth.

Table 4 presents information on employment and
overall engagement rates for youth at the point of pro-
gram exit and at six month intervals for two years after
leaving the program. As can be seen from these data,
77% of all students in the YTP are engaged in produc-
tive work and/or schooling activities at the time they
exit the program, and these rates remain stable for two
years after students leave the program. With regard
to employment rates, approximately two-thirds of YTP
youth are in paid employment at the time of exit and
during the two years we collected follow-up data.

The employment outcomes experienced by YTP
youth, as reported in Table 4, compare favorably to
the outcomes experienced by youth with disabilities
nationally. In their national study of the transition
outcomes achieved by youth with disabilities, Blacko-

rby and Wagner [4] reported that 46% of youth were
in paid employment during the first two years after
leaving school (compared to approximately 67% for
YTP youth), and 25% of youth nationally were em-
ployed full-time (compared to approximately 42% of
YTP youth).

Finally, the data presented in Table 4 suggest strongly
that YTP participants as a whole are experiencing bet-
ter employment outcomes. Built into the original de-
sign of the YTP, however, was the stated desire to ad-
dress the vocational and transition needs of youth in
rural communities. Given the literature summarized at
the beginning of this article suggesting that youth in
rural communities are less likely to access vocational
rehabilitation services and more likely to experience
poorer transition outcomes, we examined the engage-
ment and employment rates for youth in rural communi-
ties (n = 523) and nonrural communities (n = 427) to
determine if the program was benefitting youth equally
well regardless of where they lived. We found rates
of overall engagement to be very similar at time of
exit (77% of rural youth engaged vs. 78% of nonrural
youth) and during follow-up (77% rural vs. 81% non-
rural). Rates of total paid employment also were very
similar at exit (61% rural vs. 65% nonrural) and dur-
ing follow-up (70% rural vs. 72% nonrural). Inter-
estingly, we found that rural youth experienced higher
rates of full-time employment both at time of program
exit (37% rural youth vs. 30% nonrural youth) and
during follow-up (49% rural youth vs. 38% nonrural
youth).

4. Summary and conclusions

The Youth Transition Program is an interagency
model of service delivery collaboration developed to
address the school-to-work transition needs of school
leavers with disabilities. Evaluation information on
the employment outcomes achieved by YTP students
is very encouraging. We found that YTP youth expe-
rienced better employment outcomes than comparison
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groups of school leavers with disabilities and transition-
age VR clients in Oregon who had not participated in
the YTP. We also found that these positive employment
outcomes hold steady for two years following comple-
tion of the program, and these outcomes are consider-
ably better than those typically experienced by school
levers with disabilities nationally.

We believe these positive outcomes are the result of a
model that provides intensive initial training and time-
limited support in order to help youth obtain and main-
tain competitive employment. We also believe these
positive outcomes are a reflection of the strong partner-
ship at both state and local levels between schools and
vocational rehabilitation, and they demonstrate the ex-
citing opportunities that are possible when vocational
rehabilitation and school personnel work together ef-
fectively to serve youth in transition. We close with a
sampling of comments from key stakeholders about the
YTP [5] that illustrate these themes of intensive support
and collaboration.

“What I’ve learned about preparing kids for transi-
tion through the YTP is that we need an intensive sys-
tem of support for kids with disabilities. They need
to have accountability. They need to have a link with
an adult who is going to mentor them through the high
school and transition years. They need specific in-
struction and a lot of support systems over an extended
period of time.” Special Services Director

“In this program we see students being instilled with
a work ethic. We also are better linked to the schools
and have input into getting the types of employees we
need. YTP has changed a lot of students. Some started
out with basic skills and then moved up to other jobs.”
Employer

“I see so many kids who graduate from high school
and ‘hit the wall’ so to speak. They’re not prepared for
life or for living on their own. I think it is a wonderful
program. I wish it could be available to every single
child who graduates from high school.” Parent of a
YTP Student

“It (YTP) certainly has helped us develop better
working relationships with the schools, a better under-
standing of each other’s processes, problems, and pro-
grams. I think we have become more of a team with
the schools in working with kids.” Vocational Rehabil-
itation Counselor

“I would have to say I’m kind of tickled pink about
where I am at. I never thought I’d get married. I never
thought I’d have a kid. I’ve got a good job. So I’m

more than happy.” Former YTP Student

References

[1] Benz, M.R. and Halpern, A.S., Transition services for sec-
ondary students with mild disabilities: A statewide perspec-
tive, Exceptional Children53 (1987), 507–514.

[2] Benz, M.R., Johnson, D.K., Mikkelsen, K.S. and Lindstrom,
L.E., Improving collaboration between schools and vocational
rehabilitation: Stakeholder identified barriers and strategies,
Career Development for Exceptional Individuals18 (1995),
133–144.

[3] Biller, E. and White, W., Comparing special education and
vocational rehabilitation in serving persons with learning dis-
abilities, Rehabilitation Counseling Bulletin33 (1989), 4–17.

[4] Blackorby, J. and Wagner, M., Longitudinal postschool out-
comes of youth with disabilities: Findings from the Na-
tional Longitudinal Transition Study, Exceptional Children62
(1996), 399–413.

[5] Horne, R.L. and Hubbard, S., The Youth Transition Program:
Case study report,Washington, DC: National Institute for
Work and Learning, Academy for Educational Development,
1995.

[6] Rogers, A., Hubbard, S., Charner, I., Fraser, B.S. and Horne,
R., Learning from experience: A cross-case comparison of
school-to-work transition reform initiatives,Washington, DC:
National Institute for Work and Learning, Academy for Edu-
cational Development, 1995.

[7] U.S. Department of Education, To assure the free appropriate
public education of all children with disabilities: Seventeenth
annual report to Congress on the implementation of the In-
dividuals with Disabilities Education Act,Washington, DC:
Author, 1995.

[8] U.S. Department of Education, To assure the free appropriate
public education of all children with disabilities: Eighteenth
annual report to Congress on the implementation of the In-
dividuals with Disabilities Education Act,Washington, DC:
Author, 1996.

[9] Wagner, M. and Cox, R., Parents’ reports of students’ involve-
ment with vocational rehabilitation agencies in the first years
after secondary school,(Available from SRI International,
Menlo Park, CA), 1991.

[10] Wagner, M., D’Amico, R., Jay, E., Butler-Nalin, P., Marder,
C. and Cox, R., What happens next? Trends in postschool
outcomes of youths with disabilities,Menlo Park, CA: SRI
International, 1992.

[11] Wagner, M., Newman, L., D’Amico, R., Jay, E.D., Butler-
Nalin, P., Marder, C. and Cox, R., Youth with disabilities: How
are they doing?Menlo Park, CA: SRI International, 1991.

[12] Wehman, P., Moon, M.S., Everson, J.M., Wood, W. and Bar-
cus, J.M., Transition from school to work,Baltimore: Brookes,
1988.

[13] Will, M., Bridges from school to working life, Interchange
(1984), 2–6.

[14] Wine, J.S., Hayward, B.J. and Wagner, M., Vocational reha-
bilitation services and outcomes of transitional youth: Final
report, (Available from Research Triangle Institute, Research
Triangle Park, NC), 1993.


